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AP Capstone は，カレッジボード（College 
Board）という民間の非営利団体によって運営
されている。カレッジボードは，AP と AP 
Capstoneの教育内容や試験の統一を行う。
IBを提供しているのは，1968年にスイスに
























































































































が AP と DE を，85校 が IB を（International 
Baccalaureate Organization 2019a），226校が
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実施する必要がある」（Florida Statutes, TITLE 

































































of the State (ECS)の調査によると，州内のすべ
ての大学における単位認定を規定している州は，









（10）Deerfield Beach High School, Eastside High 
School，Hillsborough High School，Largo High 
School，Miramar High School，Palm Harbor 
University High School，Plantation High School，
Seminole High School，Strawberry Crest High 
School，Suncoast Community High School，Venice 
High School，Windermere Preparatory School，
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The Categorization of Acceleration Programs in High School:
Focusing on Florida’s “Acceleration Mechanisms”
Masaki  TAKANO
Chika  EBATA
Acceleration programs aim to provide high school students with challenging college-preparation courses 
and allow them to earn college credits. They exist in two forms: “credits by examination programs” such as 
Advanced Placement (AP), AP Capstone and International Baccalaureate (IB) Diploma Program; and “college-
based programs” such as Dual Enrollment (DE).
The purpose of  this paper is to determine the characteristics to categorize these programs. To achieve this 
purpose, we compared the curriculum design of  these programs and conducted interviews with stakeholders.
The main finding is that acceleration programs can be categorized in terms of  curriculum characteristics, 
“Flexible” or “Comprehensive.”
Flexible acceleration programs, such as AP and DE enable students to take subjects according to their 
interests. The advantages of  these kinds of  programs are that students do not become overwhelmed by the 
coursework as is the case with comprehensive programs which makes it possible for both preparation for 
higher education and other activities. On the other hand, flexible programs aren’t regarded as being as rigorous 
as comprehensive programs.
Comprehensive acceleration programs, such as IB and AP capstone are “packaged curriculums,” which 
offer a basic principle, core subjects to achieve this principle, and the completion requirements to grant a 
diploma. In these programs, students must join in the curriculum unit rather than a single subject. These 
curriculums are designed to raise a student’s holistic competencies such as research skills, critical thinking, and 
reflection. The overall advantage of  comprehensive acceleration programs is to ensure a rigorous standard to 
prepare students for higher education. On the other hand, students in these programs are forced to confront a 
demanding schedule and lost time in enhanced high school experiences.
From these findings, this paper argues that when acceleration programs are designed, not only the 
academic rigor, but also flexibility or comprehensiveness of  a curriculum should be taken into account.
